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St Bernadette’s Catholic Primary School has high expectations of behaviour. We focus on
building positive relationships between children, staff, parents/carers and the wider community.

We recognise that understanding our emotions is a key aspect of managing behaviour
successfully. Children need to be taught how to regulate their sensory needs, emotions, energy
and impulses to meet the demands of their environment e.g. school, reach their goals and have
a sense of well-being. This policy aims to support children in learning these essential life skills.
Through the strategies outlined in this policy, we aim for both adults and children to understand
and regulate their own behaviour, creating a secure environment that is conducive to learning.

Underpinning this Relationships and Regulation policy is the belief that everyone can learn to
self-manage and regulate their own emotions and behaviour. Therefore, we encourage
reflective thinking and restorative approaches. Ultimately, we wish to give our children
confidence about their capacity to think for themselves and to make sense of their own lives
and experiences into the world beyond the school gates.

This policy is for all staff, pupils, parents/carers, governors, visitors and partner agencies
working within the school and provides guidelines and procedures as to how our school
supports and responds to behaviour.

Policy Aims and Objectives

St Bernadette’s Catholic Primary School is committed to the emotional mental health and well-
being of its staff, pupils and parents/carers. We work towards this in all aspects of school life,
providing an ethos, environment and curriculum which promotes, teaches and supports
emotional regulation and positive mental health of the whole school community.

It is acknowledged that members of the school community may have very different lived
experiences and views on behaviour. However, the aim of our Relationship and Regulation
policy is to bring us all together to adhere to some basic principles and practices that reflect our
school ethos and values. St Bernadette’s Catholic Primary School treats all children with
unconditional respect, positive kind regard and has high expectations for both adults’ and
children’s learning and social behaviours. Our school is safe and compassionate. It prides itself
on excellent relationships and a high level of care. We understand all behaviour is
communication and we need to work together to support the needs of our young people and
their families.

The vision for managing behaviour successfully at St Bernadette’s is in line with our core
values:

Resilience

Sometimes we find life hard, we can feel knocked down, defeated or low. Resilience is the
ability to recover quickly from difficulties.

Hope

We have high hopes and aspirations for our future, our school and community. We also
understand that faith gives us hope for both now and for the future, and that this hope brings
confidence. Hope for us means that there is always a future whatever situation we are in,
because God promised to never leave us, to always love us, and to help us in times of need.



Justice

Justice also means giving all people what it is right and fair for them to have: life, health,
freedom and dignity. It is about acting out of a concern for what is right. It is about social
justice, especially for those who suffer most and are least able to protect themselves.

Peace

In school, children learn about different kinds of peace including peace that comes when it is
quiet, the things that make for peace of mind and the qualities of a peacemaker.

Compassion

Compassion is about ‘standing in someone else’s shoes’ when they are having a hard time. In
other words, trying to understand how they might be feeling and doing our best to try to help.
This is a time when we ask God to provide them with comfort.

Forgiveness

Everyone makes mistakes, it is part of being human. Sometimes our mistakes hurt others and
then we need to say sorry. Sometimes mistakes made by other people hurt us. When this
happens, we need to be able to forgive. Forgiveness can be difficult but without it a new start
is impossible. We have a choice to forgive others and we can ask God to help us.

Humility
Humility is putting the happiness and the well-being of others before yours. Humility makes

you recognise that you are not the most important person of all and treating others with
respect and kindness.

Wisdom

Wisdom is different from just being clever. Often wise people have lots of experience and can
give good advice to help us make difficult decisions. As a school we pray to God to help us live
our lives wisely.

At St Bernadette’s, we work to achieve each of these school values in all that we do by
following our mission statement of, “Growing Together in Faith, Love and Learning”.

On their journey through our school, children will GROW TOGETHER, supported by a
school community, to strengthen their FAITH; LOVE one another and LEARN to achieve
excellence in everything they do.



Eight Key Areas to St Bernadette’s Relationship and Regulation Policy

. Building and maintaining positive relationships
. Three simple expectations

. Consistent use of language

. Positive recognition

. Curriculum offer

. Emotional Coaching

. Restorative and problem-solving approaches
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. Graduated response

1. Building and Promoting Positive Relationships

Building and maintaining trusting relationships with children and each other is an expectation
for all staff and volunteers. Our leaders are pro-active, present and put well-being at the
forefront of decision making. Our policy is underpinned by reflective practice opportunities.

Positive home-school relationships

We pride ourselves on developing strong and supportive relationships with children and their
parents/carers. Our processes of communicating with parents/carers facilitates two-way
through being proactive and positive.

We use the following approaches to building positive relationships in school:
e Daily Meet and Greet for children and parents/carers

e Corridor kindness (being noticed)

e Clear routines and expectations in class and school (including transitions & rounding up)
e Visual Timetables in class and individual (where required)

e Comprehensive recruitment and induction process for new staff and pupils.
e Thorough transition processes for new pupils during/start of the year

¢ Use of consistent, positive language, actions and keeping calm.

¢ Acknowledgement and validation of feelings through emotional coaching

¢ An emphasis on relational repair through restorative approaches

¢ An ethos where mutual respect for all is an expectation.

2. Three Simple Expectations
Children follow three simple expectations when learning.
e Be Ready
e Be Respectful
e Be Safe



When needed a members of staff will hold up their arm and say, "One, Two, Three (state the
instruction)” Depending on the age group and cohort of children, personlised strategies to gain
attention are used e.g clap and response, count down. All children are then expected to show
all members of staff our school value of respect and follow the instruction given. We
understand that the children show they are ready will differ for some children and all members
of staff will be aware of this e.g. use of fidget toys, looking elsewhere in the room and will be
written on their individual plans/one page profiles.

We use the language and expectation of “First time, every time” for children to follow
instructions.

The school expectations are discussed with children regularly in class and are displayed in every
classroom and across school.

When dealing with any inappropriate incidents, it is important to refer to the school value that
has not been adhered to. Similarly, when acknowledging a positive action or response it is
important to also refer to the school expectation or core value that has been demonstrated, to
further develop children’s understanding and knowledge of these.

For low level behaviours, which do not pose a health and safety risk to adults or children, we
will follow the process below (see Appendix 5 and 6):

Reminder — A reminder of the St Bernadette’s value. This is delivered privately if possible.
Repeat reminders if reasonable adjustments are necessary.

Stop and think - Give children time to reflect and self-regulate or change behaviours. The aim
should be to avoid any escalation, and if this takes a longer time than usual, this is advised.

Consequence and Repair — When the child is completely calm and self-regulated, a quick
restorative conversation at an appropriate time and place will be initiated. A fair consequence
may be agreed. This may include discussing the behaviours with parents/carers to support/
follow this up at home.

Formal Discussion — If the child finds it difficult to improve their behaviours and make
appropriate choices, a senior leader will become involved, and parents/carers notified.
Parents/carers may take part in the discussion if deemed appropriate. The Phase Leader will be
the senior person in the first instance, then SLT/Deputy Headteacher and then the
Headteacher, if deemed more serious. The Repair step may be revisited here, and more serious
consequences agreed. Where formal discussions are becoming frequent, the Graduated
Response section of the policy will be followed.

3. Consistency of Language

Through the systems we have, language used across the school is consistent when dealing with
poor or dysregulated behaviour. This also includes body language as well as use of voice.

Adult Language (including body language and use of voice):
e We are careful what we say and how we say it; we are respectful and non judgemental.

¢ We use positive language that supports learning, saying what should be done rather than
what shouldnt (e.g. walk down the corridor rather than stop running)
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¢ QOur voices remain calm and in control and language is kept to a minimum when a child is in
fight or flight.

¢ Adults are aware of their body language and use appropriate non-verbal cues.
¢ Language focuses on the feeling not the behaviour and empathy towards a child is shown.

e Our language engages pupils in learning about the effects of their actions, making sure the
reason for a decision is always understood.

* We set clear expectations for the future and restorative approaches are used to help pupils
understand the effect of their actions and the importance of taking responsibility to make things
right.

4. Positive Recognition

This policy promotes the understanding people should do positive things for the good of
themselves and others and not just for the reward itself.

The following strategies or responses are implemented consistently across school to promote a
positive approach to managing emotional regulation as well as developing and maintaining
healthy, strong relationships.

Positive reinforcement takes place in the following ways;

e Acknowledgment of ‘expected’ behaviour and actions through positive praise.

e Headteacher Award and stickers

e Catholic Social Teaching Award / Values Award

e Class Dojo Points / House Team Dojo Points

e Child visiting the Leadership Team to celebrate above and beyond behaviour

e Sports Award

o Weekly Celebration Assemblies

e Individual classes may also put their own positive recognition systems into place

5. Curriculum Offer

We believe children should learn to take responsibility for their own actions by empowering
them to understand themselves and others. Our curriculum offer is designed to support this by
teaching the children to:

Learn about themselves and recognise their own emotions.

¢ Develop a wider understanding of emotional vocabulary to describe how they feel.
¢ Recognise how their emotions can affect their own behaviour and that of others.

¢ Recognise that their behaviour can impact on the feelings of others.

e Express their emotions appropriately through socially ‘expected” behaviours

« Develop lifelong regulation skills through developing their own ‘tool boxes'.

e Take responsibility for their own actions and begin to independently problem solve when
relationships need repair.



* Recognise emotions in others, developing empathy, confidence and the skills to support
others when they are emotionally dysregulated.

¢ Understand how to build and maintain strong, healthy relationships. These is done by our
older children/children with responsibilities modelling the correct values and behaviours.

Although many of the points above are woven through our interactions every day, we also
specifically teach them through:

e Our RE lessons
Our PSHE lessons

Zones of Regulation (see Appendix 8) Emotional regulation strategies

Class and whole school ‘Celebration of the Word’ / Assemblies

6. Emotional Coaching

When dealing with ‘unexpected’ or inappropriate behaviour that is clearly due to an emotion,
staff will use the strategies below to address the situation. Emotional regulation teaching is all
about:

e Teaching the child ‘in the moment’ about the world of emotion.
e Supporting the development of strategies to deal with emotional ups and downs.
¢ Accepting all emotions as normal and valid.

¢ Using moments of both negative and positive behaviour as opportunities for teaching and
reflecting.

e Building trusting and respectful relationships.

Staff will use the 4-step approach:
Step 1- Notice and empathise
Step 2- Name and validate it
Step 3- Set boundaries and expectations
Step 4- Problem solve and learn

If a child is in an emotionally heighted state, the member of staff may need to give the child
time to regulate before beginning to emotionally coach. This enables the strategy to be more
successful as the child will be in an emotional state for learning to take part.

7. Restorative and Problem-Solving Approaches

Restorative approaches have been found very effective in improving behaviour and attitude as
it promotes telling the truth, taking responsibility, acknowledging harm as appropriate response




to conflict and in doing so creates accountability and brings about the understanding of the
need to restore the relationship that has been damaged by the behaviour.

¢ Poor behaviour choices will be revisited in order for the child to learn what went wrong and
how to deal with it more appropriately next time. This is often done as a restorative
conversation. (see Appendix 7)

e Limit setting and problem solving can follow sometime after an event, when the pupil is
regulated and able to reflect upon their behaviour. In such circumstances, staff should inform
the pupil that their behaviour is inappropriate and that it will be spoken about later using
restorative approach to support them to consider alternative approaches.

¢ A consequence may simply be a 2-minute conversation at the end of a lesson. The
consequence must be relevant to the issue, repair any relational damage and ensure learning
has taken place regarding what went wrong.

» Consequences will never involve taking away a previously earned privilege or any intervention
time. However, if behaviour has been too extreme to access that privilege or intervention at
that time we would encourage the pupil to access that particular reward at a subsequent date.

o Staff will avoid any consequences which lead to unnecessary shaming or humiliation of the
pupil. We understand that such approaches are detrimental to the pupil’s self-esteem and
wellbeing, and can result in increased inappropriate behaviour.

» The developmental age and specific needs of the pupil will be considered when deciding
appropriate consequences. We recognise that a ‘one size fits all’ approach is not appropriate for
our pupils.

e After a pupil completes catch up, reflection time or a consequence it is important to repair and
restore the staff-pupil relationship. Staff should praise his or her behaviour at the first
opportunity to reduce the attention away from the inappropriate behaviour. Staff must reassure
the pupil that the inappropriate behaviour has been dealt with and that all parties will move on
and start afresh. Unconditional positive regard is to be maintained.

 In addition to consequences pupils will be supported to reflect on their behaviour and be
given an opportunity to problem solve for example they may be supported to repair the
relationship, replace something that has been broken or tidy a classroom that has been
disrupted.

e Contact may be made with parents/carers to identify any possible causes of difficulties, for
example a change in circumstances at home.

8. Graduated Response

For the majority of children, inappropriate behaviour will be dealt with using the processes as
described above in this policy. However, for some individuals this system may not be effective
as a consequence of their individual needs or circumstances.

For this minority of pupils, tailored individual emotional regulation plans will be established as
part of a graduated response. These will be coordinated by our SENDCO, SLT with classteacher
and parents/carers and will reflect the young person’s needs as well as an agreed set of
approaches to support them to regulate themselves appropriately. The use of external agencies
for additional professional advice and support will also be encouraged such as TESS, Early Help
etc.



Where appropriate an individual risk assessment will also be completed to safeguard the pupil,
their peers and the adults supporting the individual. Parents/carers will be involved in the
writing, and review of these documents. These will be reviewed and adapted as necessary to
ensure they are safe to implement for staff and children and reflect any changes in
circumstances during this period.

Bullying (see Anti-Bullying Policy)

Bullying in any form is not acceptable within our community. The school recognizes
that children may abuse their peers physically and emotionally; this will not be
tolerated. The school will take this seriously and address it through the same process
as any safeguarding issue. We also recognise that children who abuse others are also
likely to have considerable welfare and safeguarding issues themselves.

Child on Child Sexual Violence and Sexual Harassment

St Bernadette’s Catholic Primary School has a zero-tolerance approach to sexual violence and
sexual harassment; it is never acceptable, and it will not be tolerated. When referring to sexual
harassment this means ‘unwanted conduct of a sexual nature’ that can occur online and offline
and both inside and outside of school.
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All staff are trained to never pass sexual harassment as “banter”, “just having a laugh” or “a
part of growing up”. Reports of sexual violence and sexual harassment are likely to be complex
and require difficult professional decisions to be made, often quickly and under pressure.
Decisions and appropriate sanctions will be made on a case-by-case basis, with the designated
safeguarding lead (DSL) (or deputy) taking a leading role and using their professional
judgement, supported by the senior leadership team and other agencies, such as children’s
social care and the police, as required.

Physical Intervention

Although every opportunity will be taken to diffuse a situation and support pupils to regulate
there will be occasions when pupils lose control and a physical intervention may be necessary to
keep themselves and others safe. We use individual risk assessments to support staff and
children who may display these behaviours. There are named staff who are certified in ‘Team
Teach’ or equivalent. Parents/carers will be informed if their child is involved in a significant
incident. Please refer to the Department for Education (DfE) document “Use of Reasonable
Force in Schools.” Physical intervention must be recorded on a separate Physical Intervention
form and handed to the Headteacher, as well as recorded on CPOMS (online monitoring
system). A meeting will be held with the staff member involved in the physical intervention and
Headteacher to discuss the intervention and debrief. It is important that, at an appropriate
point, the member of staff initiating the intervention meets with the young person to debrief,
discuss the need for the intervention and, most importantly, restore the relationship.

Recording Behaviour

We monitor pupils behaviour and record incidents, including Physical Intervention, using the
electronic system CPOMS. Where there have been signifcant issues regarding behaviour, staff
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must record this on CPOMS, ensuring they detail what the outcome was as well as the incident
itself and any communication with relevant staff and parents/carers where appropriate.

Confiscation

Searching and screening pupils is conducted in line with the DfE’s latest guidance on searching,
screening and confiscation.

Any prohibited items found in pupils’ possession will be confiscated and we will also confiscate
any item which is harmful or detrimental to school discipline. These items will be returned to
pupils after discussion with senior leaders and parents/carers, if appropriate. Staff authorised by
the Headteacher to search or screen a pupil without consent are: The Headteacher, Deputy
Headteacher and Phase Leaders. Searches will always take place with two members of staff
present.

School Leaders and school staff (two members of staff present) can search a pupil for any item
if the pupil agrees.

The Headteacher and staff authorised by them to have the statutory power to search pupils and
their possessions, can search a pupil without consent where they have reasonable grounds for
suspecting that the pupil may have a prohibited item. Prohibited items in our school are:

e weapons
e alcohol or illegal drugs

e stolen goods

e tobacco products, e.g. cigarettes

e pornographic images

e fireworks

¢ anything that has been, or is likely to be, used to cause injury or commit an offence.

Exclusions (see Exclusion Policy)

Owing to our inclusive ethos at St Bernadette's, the decision to suspend or permanently exclude
will be as a last resort. However, if a serious incident occurs where staff or children are put at
risk, a consequence maybe that the child is unable to return to school for a fixed period of time
or in extreme circumstances, maybe subject to a permanent exclusion. Where a child has
identified SEND, the school will make all reasonable adjustments to reduce the risk of exclusion
or further exclusions.

The decision to fix term exclude/permanently exclude is made by the Headteacher.
Parents/carers will be informed, and this will be followed up in writing. The Headteacher will
also inform other relevant personnel as appropriate, e.g. social worker, virtual headteacher,
local authority and governing body.

The decision letter will also inform the parent/carer of their duties, rights and other relevant
information. Work will be set for the pupil by the school for the first 5 days of suspension; this
may include resources from online sources. For a suspension of more than five school days, the
school must arrange suitable full-time education for any pupil of compulsory school age. This
provision is commonly called alternative provision and must begin no later than the sixth school
day of the suspension.
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It is important that pupils who have been suspended are supported to reintegrate into school
life; in order to do this a meeting will be held with the pupil and their parent(s)/carer(s) before,
or at the beginning of the day when the pupil is due to return to school to discuss a way
forward. Statutory guidance from the DfE sets out what schools and local authorities must do to
comply with the law; information can be accessed here: Suspension and permanent exclusion
guidance September 2023 (publishing.service.gov.uk)

Behaviour and Safequarding — Mobile Phones and Technolo see Use of Mobile

Phones Policy)

Children are not permitted to have mobile phones in school. We appreciate that some
parents/carers of children who walk to and from school without parental supervision (Y5 & Y6),
may want their child to carry a mobile phone for safety.

Any children who bring mobile phones to school must give them in to their teachers first thing
in the morning, stored safely, and collect them at 3:20pm. They are not to be used in school.
Mobile phones which are found in school will be taken to the main school office.

Devices such as iphone/smart watches - those that can make phone calls, take photos or record
others are not permitted in school. If these are seen, teachers will ask the child to remove the
device, and the teacher will return it to the child at the end of the day.

School accepts no responsibility for mobile phones/other devices in school. They are brought in
at the owners/parents/carers risk.

Where there are concerns or allegations of youth generated sexual imagery, (often referred to
as ‘sexting’) these must always be reported to the DSL, who will follow our Safeguarding and
Child Protection Policy and make referrals to the Police and Children’s Social Care, where
appropriate.

Behaviour Outside of School

We want to instil in our pupils a high standard of behaviour both in and out of school. As such,
we will respond to poor behaviour or bullying which occurs off school premises or online and
which is witnessed by a staff member or reported to the school in the following circumstances:

e when taking part in any school-organised or school-related activity;
e when travelling to or from school;

e when wearing school uniform;

e when in some other way identifiable as a pupil at the school;

e that could have repercussions for the orderly running of the school;
e that poses a threat to another pupil; or

e that could adversely affect the reputation of the school.

We will contact Parents/carers in these cases and will work with outside agencies where
appropriate.
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Allegations Made Against Staff (see Allegations Made Against Staff Policy)

Allegations against staff will be investigated. Allegations of abuse will be investigated using the
DfE document ‘Keeping Children Safe in Education’ and our ‘Safeguarding and Child Protection
Policy’.

If you have concerns about a member of staff (including a supply teacher or volunteer), or an
allegation is made about a member of staff (including a supply teacher or volunteer) posing a
risk of harm to children, speak to the Headteacher.

If the concerns/allegations are about the Headteacher, speak to the chair of governors.

Legislation and Statutory Requirements
This policy is based on advice from the Department for Education (DfE) on:

¢ Behaviour and discipline in schools

¢ Searching, screening and confiscation at school

e The Equality Act 2010

e Use of reasonable force in schools

e Supporting pupils with medical conditions at school

It is also based on the special educational needs and disability (SEND) code of practice.

In addition, this policy is based on:

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and
promote the welfare of its pupils

e Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate
pupils’ behaviour and publish a behaviour policy and give schools the authority to confiscate

pupils’ property

¢ DfE guidance explaining that academies should publish their behaviour policy and anti-bullying
strategy online

Monitoring and Evaluation

A paper copy of this Relationship and Regulation Policy is available to parents/carers on
request.

This policy may be used in conjunction with any of our policies/procedures, notably our our
Online Safety and Anti-Bullying policies.

The effectiveness of this policy is monitored by the Governing Board and the Senior Leadership
Team (SLT). Incidents are logged along with actions on CPOMS relating to the number of
exclusions, bullying and discriminatory incidents. The SLT reports to the Governing Board
termly.
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Appendix 1 - St Bernadette’s Catholic Primary School Governor’s Statement of
Behaviour Principles

The Governors at St Bernadette’s Catholic Primary School believe that high standards of
behaviour lie at the heart of a successful school that enable children to make the best possible
progress in all aspects of their school life.

At St Bernadette’s Catholic Primary School, we value everyone as an individual, capable of
growth, change and development. Our relationships are underpinned by the Gospel values of
our school. We have high expectations that support the development of our pupils as effective
and responsible citizens.

The purpose of this statement is to give guidance to the Headteacher in drawing up the
Relationship and Regulation Policy by stating the principles that the Governors expect to be
followed. The governors expect any policy or actions to be in accordance with their
responsibility under equality legislation.

Principles:

e All children, staff and visitors have the right to feel safe at all times at school

e St Bernadette’s Catholic Primary School is an inclusive school. All members of the school
community should be free from discrimination of any sort. Measures to protect children should
be set out in the Behaviour and Equality Policies

e The school rules should be clearly set out in the Relationship and Regulation Policy and
displayed around school. Governors expect these rules to be consistently applied by all staff

e Governors would like to see a wide range of rewards, consistently and fairly applied in such a
way as to encourage and reward good behaviour around school Growing Together in Faith,
Love and Learning...

e Sanctions for unacceptable/poor behaviour should be known and understood by all staff and
pupils and consistently applied

e It is recognised that the use of rewards and sanctions must have regard to the individual
situation and the individual student and the Headteacher is expected to use her discretion in
their use. Sanctions should however be applied fairly, consistently, proportionally and
reasonably, taking into account SEND, disability and the needs of vulnerable children, and
offering support as necessary

e The Governors strongly feel that exclusions, particularly those that are permanent, must only
be used as the very last resort

e The Governors expect pupils and parents to cooperate to maintain an orderly climate for
learning

» The Governors wish to emphasise that violence, threatening behaviour or abuse by pupils or
parents towards the school’s staff will not be tolerated. If a parent does not conduct
himself/herself properly, the school may ban them from the school premises and, if the parent
continues to cause disturbance, he or she may be liable to prosecution

e The Governors expect the Headteacher to include guidance on the use of reasonable force,
within the Relationship and Regulation Policy
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Appendix 2 - Roles and responsibilities
Governors

» Understand and support the policy and practices, ensuring they are effective.
e Support the mental and emotional well-being of all stakeholders.
Head Teacher and Senior Leaders

e Develop and support a non-judgemental, child centred culture across the school where mutual
respect for all is paramount.

e Lead by example, being a positive role model to all and effectively promoting and following
the Relationship and Regulation policy and practices.

o Ensure all stakeholders understand and effectively follow the policy and practices, offering
further support and training where needed.

e Ensure there is a comprehensive induction process for new staff so they can fully understand
and follow the Relationship and Regulation policy.

e Ensure there are frequent opportunities for all staff to reflect and revisit the policy and
practice in order to make improvements where needed.

e Encourage healthy and positive professional challenge and problem solving across the school
through various approaches.

e Ensure the curriculum design and delivery is effective in educating all children to become
emotionally aware and, through restorative approaches, repair harm and restore relationships.

¢ Provide opportunities to communicate the practices with parents/carers so they understand
and support the Relationships and Regulation policy as well as building up their confidence to
take on aspects at home.

All Staff (Including Head Teacher and Senior Leaders)

e Lead by example, being a positive role model and effectively promoting and following the
Relationship and Regulation policy and practices.

e Build positive and safe relationships with the whole school community including
parents/carers.

* Be emotionally aware of themselves and others.
e Create a safe and happy learning environment for all.
* Be reflective of own practice, seeking further support or training when needed.

» Be effective in the teaching and learning of children’s emotional awareness and use
restorative approaches to repair harm and restore relationships.

* Engage in respectful, healthy and positive professional discussions and problem solving.
Pupils

¢ Keep themselves and others safe.

* Be respectful of themselves and others.

* Be emotionally aware of themselves and others.

e Build and sustain happy and healthy relationships.

e Use restorative approaches to repair harm and restore relationships.
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Parents/Carers

e Work in partnership with the school to ensure the best outcomes for their children
* Be respectful of themselves and others.

 Be positive role models for their children, building happy and healthy relationships

¢ Acknowledge their own emotional well-being and support their own child’s emotional
development

e Develop an awareness of emotional regulation strategies
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Appendix 3

The follow guidelines have been created so there is consistency across school
to support staff and children.

e Classes round up on the playground to come into school. They are greeted by their
teacher when possible.

e Teachers lead the class at the front of the line when entering the building. They
stand at the classroom door and greet each child as they go past. Direct children
from this point.

e Direct instruction given when behaviour is a reminder, followed by ‘thank you'.

A\

................................... , thank you.” E.g “Sit down, thank you”

e 3 instructions maximum at one time.

e Keep It Short Sweet
when pace is needed.

e Praise In Public (PIP)
e Reprimand In Private (RIP)
e Teach from your feet. Do not sit behind a desk when children are working.

e Position yourself with your back to the wall, facing the class when working with
children.

e Prevent low level disturbance with simple questions e.g. "How are you getting on
NAME?"

When gaining the attention of class or small group e.g. use 1,2,3:
Stop what you are doing

Look this way

Show me you are listening (hand up if needed)

W N = e

e When gaining the attention of larger group outside only:

Short whistle, followed by hands up. Wait until all children have hands up.
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e During morning break and lunchtime, adults to play with children.

e Sitting at desks to work / eat:

T ummy B ottoms to the
N ext to B ack of the
T able C hair
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Appendix 4 — Be Ready, Be Respectful, Be Safe School Poster

St Bernadette’s Catholic Primary School
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Appendix 5 - School Behaviour Flowchart- Pupil Version

REMINDER

STOP AND THINK

CONSEQUENCE
AND REPAIR

FORMAL
DISCUSSION

G

* | will be given a reminder of
the expected behaviour.

* | will then show the
expected behaviour.

* | will stop and think about what |
need to do to show the expected
behaviour.

* | will ask for help if | need it, use my
Zones of Regulation or use my
toolbox to help me show the
expected behaviour.

* | need to fix what has gone wrong.

* People around me can help me do
this.

» What has happened might be
shared with my grown ups.

e | will think about how | can do it
differently next time.

* | need more help to see
where | can fix things.

 Adults outside my classroom
and at home will be involved
to help me do this.
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Appendix 6 - School Behaviour Flowchart (Staff Version)

REMINDER

* Praise the behaviours you want to see.

* Where the behaviour does not meet expectations, a reminder of the
expectations are given (Ready, Respectful, Safe) are privately delivered,
where able to.

STOP AND THINK ¢)

* Private, low-key explanation of expectations not followed (calm but firmer). Re-iteration of
expected behaviour to the child. Adult explains the behaviour they are looking for and encourages
this (this time the adult concentrates more on making sure they catch the child doing the right

thing to proise).

Emotional regulation steps may be used.

Adult offers any appropriate support or problem solving to help the child achieve this.

The challenge given to the child is to put right what has gone wrong and praise given with this.

This step may include some regulation activities

* Reminder of the next step if expected behaviour is not shown.

CONSEQUENCE AND REPAIR

« Restorative conversation with adult. Class Teachers may support with this if needed.

« Whatever has gone wrong is put right- completing work, restorative /repair conversation with
another child, fixing/clearing up, time doing something positive with the person they have
upset,

» The focus here is on repairing what has happened and following the original expectation. The
repair must be relevant to the expectation that has not been met.

* This may mean further consequences e.g. loss of free time for o period of time.

* The child must be regulated before following this step.

« The actions of this must be recorded on CPOMs.

* Parents/carers will be informed of incident and repair.

FORMAL DISCUSSION .2

« If the child finds it difficult to improve their behaviours and make appropriate choices, a senior leader
will become involved and Parents/carers notified.

* Parents/carers may toke part in the discussion if deemed appropriate

« The Phose Leader will be the senior person in the first instonce, then Assistant Headteachers/Deputy
Headteacher if deemed more serious. In the most serious of cases the Headteacher will be the senior

« The Repair step may be revisited here and moreserious consequences agreed

« Where formal discussions are becoming frequent, the Graduated Response section of the policy will be
followed.
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Appendix 7— Restorative Conversations
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Appendix 8 - Zones of Requlation

At St Bernadette’s Catholic Primary School, we are use the Zones of Regulation throughout the
whole school. We want to teach all of our children good coping and regulation strategies so
they can help themselves when they experience anxiety and stress.

In the classroom, sometimes children panic when faced with a tricky learning problem or
challenge. By teaching them how to cope with these feelings might make them better at
tackling learning challenges and build better resilience so they don't give up so easily when
faced with difficulty. We want children to grow into successful teenagers then adults. Teaching
the children at a young age about managing their feelings will support them in later life so that
they don't turn to negative coping strategies which affect their mental and physical wellbeing.

We aim to help children to:

¢ Recognise when they are in the different Zones and learn how to change or stay in the Zone
they are in

e Increase their emotional vocabulary so they can explain how they are feeling.
* Recognise when other people are in different Zones, thus developing better empathy.
e Develop an insight into what might make them move into the different Zones.

e Understand that emotions, sensory experiences such as lack of sleep or hunger and their
environment might influence which Zone they are in.

» Develop problem-solving skills and resilience

e Identify a range of calming and alerting strategies that support them (known as their personal
‘toolkit'.

The Four Zones
Blue Zone: low level of arousal; not ready to learn; feels sad, sick, tired, bored, moving slowly.

Green Zone: calm state of alertness; optimal level to learn; feels happy, calm, feeling okay,
focused.

Yellow Zone: heightened state of alertness; elevated emotions; has some control; feels
frustrated, worried, silly/wiggly, excited, loss of some control.

REEZBHRE heightened state of alertness and intense emotions; not an optimal level for
learning; out of control; feels mad/angry, terrified, yelling/hitting, elated, out of control.

We will teach the children that everyone experiences all of the Zones. The Red and Yellow
zones are not ‘bad’ or ‘naughty’ Zones. All of the Zones are expected at one time or another.
We will show them that the Blue Zone, for example, is helpful when you are trying to fall asleep

The ZOINES of Kegulod’iom

Blue Zone Green Zone | Yellow Zone Red Zone
Sad Happy Worried overjoyed/Elated
Bored Focused Frustrated Panicked
Tived (alm Silly Angry
Sick Proud Excited Terrified
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