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e d _ At St Bernadette’s, from the moment a child joins our school family, we ereate an tnclusive learming environment, which |
: m budlds relationships that support, enhance, and tnvite a child’s awiositld, confidence, and tndividual competeney to flourish

By gLe regardless of background, clreumstance or needs, Each child is at the centre of everything that we do, so that they feel safe, |

. . happy, enthusiastic and show excitement as they fulfil our School Mission to ‘Grow tn Faith, Love and Learming’. From thelr

Pt | W first warm welcome at the door, to the clear and calm routines, that are embedded from day one, our children are encouraged |

*um to drive their own learning with confidence and resilience.
: L3 ] I
" ? AN EEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEENEEEEEEEEEEEDR
:;- s Wework extremely closely with parents ano build positive relatlonships even before the children 3
. s begin in our setting. wWe work in partnership to recognise the children’s starting points, needs ¢
A s ’ ’ ’ ’ ’ ’
sen = andprior Learning from both previous settings and experiences at home. Thus, providing the . .
®op s childven with the best possible start ano ensuring that each child veaches thelr full potential g
| .:;. . (from thelr own starting polnts), through thelr Early Years journey at St. Bernadette's. E Families & School... l
‘s. A EEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEER Per‘fec.rparTnersforsuccess
“.?‘ .IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII. I
fom = Our Early Years Team have high expectations in Line with The Early Years Framework and the enhancement of skills for Llearming is =
Yy 9n exp gy 9 ts g
ST L achieved through a well-resourced, stimulating anol engaging environment, that maximises opportunities for meaningful cross-cwrrioular = |
'.;" = links and learning. We foster a love of learning by ensuring that we capture and learn through the children's interests as much as possible. 3
: - [} !
Sy = Bvery opportunity is a learning opportunity! -
Ceal " Y opP Y w9 Opp Y -
| LX NP , , . . . |
e » Through working closely with all subject Leads, our BYFS Lead has shaved pedagogy) and best practise, whilst developing curviculum maps, .
| :‘;‘ 2 which detail a clear progression of skills from Nursery through to Yé. Ongoing EYFS updates and CPD ensure that all staff have a clear E .
B = wnderstanding of the BYFS Framework and the foundations of learning that take place within our Early Years. "
- -IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII.

Our Children have access to o high-quality learming environment covering all the required areas of learning and which
supports our “literacy-rich’” curviculum and builds upow our children’s interests and needs. Our environment is a place
where we encourage children to feel safe, take risks, and ‘Bxplore and Learn as they play’, whilst applying and acquiring
new knowledge and skills. All resources are carefully chosen and areas well-planned to scaffold and build on learning, with
clear progression from Nursery to Reception, through the Barly Learning Goals. This draws upon staff knowledge of child
development and thelr curvent cohorts needs. Within the environment, staff ave skilled at asking questions that encowrnge
children to think more deeply about their learning, to extend thelr use of language across the curviculum and to make
connections to embed new learning. Regular opportunities ave planned to reinforce new learning and for staff to check

Woden
#sthat -
magical spark
that opens a
child’s heart
to learn. This
is the true

iculum.”

wnderstanding,. ‘
To enhance our well-planned Barly Year's curviculum, children are given enrichment opportunities to ensure that they
experience ‘awe and wonder’ of the world in which we Live (through visitors and trips). Thus, preparing them for future
success and prepare them for future success tn thelr Learning journey.
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Our Day and Environment

We cavefully structure our day to balance short adult Led learning, with longer child-led sessions. we
ensure both approaches foster the characteristics of effective learning anol produce deep Level Learning. we
strive to foster excellent attitudes to learning by providing effective and timely adult internctions to ensure
that learning is instantly captured and enhanced. We believe that high level engagement ensures high
level attatnment. Extended periods of play promote each unique child tn our setting.

Development can only

when children are
actively involved,

when they are occupied with a
hlgh, non-atop degree of concentration,
when they are interested, when they

GIVE THEMSELVES ,
when they use all their

Our ennbling environments and warm, skilful adult interactions support the children as they begin to — Zbﬂm“
. . . . . . mventan

link Learning to their play and exploration right from the stavt, as tn our motto ‘Let’s Learn and explore as . AAKE
we play’. By following the childven's interests and tdeas, we adapt our provision effectively to the children’s

needs and interests. Thus, fostering a Lifelong love of learning both tn and outside of school.

5 them a high degree of
’ and Flea.sure.

Ferre Taevers
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As talk is inextricably Linked to all childven's development, we atm for all the children to acquire a
breadth of vocabulary within our ‘Literacy-rich curriculum, which they use confldently and fluently. our
vision s to foster all the skills vequired across our Barly Years, so that the children ‘Learn to Listen.. Listen
to learn’ and ‘Learn to Talk...Talk to Learn’”. This in turn promotes self-confidence, resilience and empathy
which supports each chilol’s well-belng. wWe recognise that the children's language experience varies
considernbly and so give valued time, plan for and explicitly teach oracy, as they not only learn to talk,
but learn through talk. We aim to identify any language delays swiftly and take the appropriate action
through the wellComm and NELI progranumes. Oracy not only bmproves academic outcomes but is a Life
skill to ensure success beyond school, tn Life and future employment.

‘IIIIllllllllIIIIllllllllIIIIllllllllIIIIllllllllIIIIllllllllllllllllllllllll

As part of the St, Bernadette’s’ family, as the children ‘Grow in Faith, Love and Learning’, they finish thelr Barly Years Journey as well
rounded, happy and confident Little Learners who are ready for the next stage, as they transition tnto Y1, They are tndependent, active and
self-motivated Little Learners, who know what s expected of them. Thelr positive attitudes to their learning, show that they take on
challenges/risks with tnereased restlience. They know that making wmistakes is an essential part of their learning. They are proud of their
achievements and those of thelr frienos.

3 Thus due to the creative, stimulating environment we provide, by the end of the Foundation Stage our children flourish and develop tnto
.,& " confldent, motivated and independent Learners, who understand right from wrong and are ready for the next stage of thelr Learning journey
;‘ “n as Writers, Mathematiclans, Sclentists, Historians, Artists, Musicians and Geographers.
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5t Bernadette's Cathalic Primary School-_EYES Long Term Planning: Reception
Faith Community Whele Child
Playing and lari Active Learni Creoting and Thinking Criticall
ying ng g g ng ¥
. * Reskise that their actions have an effect on the werld, sa they want ® Baeticipate in Foutines ® Take part in simple pretend pley
The Characteristics T keep repeating Thes ® Begin ta predict sequerces because thay ® Sart materials
of Effective Lmr'nlng * Plan ernd think ahead about hew they will explere or play with objects know reutines ® Review their progress s they try to achiewe a goal, Check how well they are dadng
ore embedded through o ® Guide their awn thinking and actiees by referring to visual aids or by *® Show goal-directed behovaur *® Salwe real problems
erens of leerning, creating talkieg to themselves while payin ® Use a ronge of strategies to resch a gool ® Use preterd play ta think red the Bere emd now and to understond anothes perspective
g, 2 g paying g 9 o B play bepe Lr
pewerful leareers and * Make independent choices iy hove st themseives ® Kraw more, 56 feel confident abeut coming up with their own ieas & mekz mare links
thirkers. * Bring their amn intesests and fascirations ite the sefting ® Biegin ta correct thel mistakes themselves ® Cancentrate o= achiaving somethig that's impertast fa them, They ere imcressingly abie ta
* Respond Ta new experances that yeu beirg to their attention ® Kzzp an trying when things ore diffault centrel theis attention and ignore distractions
Autumn 1 Autumn 2 ‘ Spring 1 Spring 2 Summer 1 Summer 2
34 Year Rangs | . . EL& EL&
- Reception Range of O t
Themes & Learning & Development ’ s ' -
Big Question See EYFS Framewark & Marvellous Me It's Party Timel Chaertul World | Jur arden E}_simmng Traditional tales All urnur-d:hg Warld
> - F i 7 I 5
Adagted according to the woww. Eov. uk/government/publications/ .I[_ 4'4. g SR [ ] Lt
: ' early-years-foundation-stage- _ _
ch|ldr?3n5' needs and P——— How do we grow cur plants | Can you help the fairy- What is The
: ) Can you tell me about What do we and our How is our world and vegetables? tale characters solve | difference/same obout
- - i vand......— ?
; At St Bernadette's we create o beseni ursetf? friends celebrote? wonderful? their problems? Shevingtar and
{See half termky Topic g ¥o How da...change & grow? P
Wiebs which highlight the envirenment which builds relotionshigs that W G0..CANGE & grow:
i . . suppsrt, goharce and invite a child's i - i i
paints of forus linked in curinsity, confidence and competence ta Starting school stories Our Wonderful World Growing Stonies
with owr curriculum n'ﬂpj [ r— The Colour Monster goes to Let'e Cel We Are All Under Ore Wide One Springy Day Traditiond Tales Stories & poetry from
We foster o love of learning - P Bama and Sita. The Best Shy Mature Trail Rhyme Saldilocks & the 3 bears argund the Warld
Every sppertunity is o keasni artunity’ My Clags i€ o Fomil N B My Wiorld ¥our Warld Eddiz’s Garden - . WAr Gumpy's Duting
2 L g PP v ; Il Big T b Diwali ever, Eight Candles 1o Tr"m The E Tursi Ghanion Goldilocks The B n ﬂg-q
malls recm ree Full of Waonder normous Turni werywhere Bear
g fresm light {4 Herubloh Story) I — i The 3 Billy Soats Sruff v
All About me Stories - One Snowy Day The Hungry coterpillar ) X The Jelly Pastman
Kippers Birthdoy . . H The 3 Little Pigs
Ena tions & Marvellous me, What makes me The Christ P Mature Trail Rhyme Camille ond the Sunflowers The i brend M Atlas
different, The Growing Story & The J:II I:'hl'l:f‘::‘l: “I::rnnn I love Chinese Mew Year Mad obout minbeasts Little :f:;":n: Hogd Martha Maps
My Two GCAREiRS LiHl:R,ubin.Bed Vest im Sum far ne At of Sordening Mixed u_ Fairy A stroll through the seosons
KE_?’_’ Texts My 8ig Fontostic Family, the Hills and Far Once upon o warld We're going on an Easter Hunt| You Ch 3 Fr'.',.' e Poems Out Lowd
Faction hlan-Fic tise Paetry Whe are you? Round like o Maon) :A"' .k Troctny of Ower the Hills and Far Walker book of First ,I_m:” :: :'T’:E—”:‘u“ld A book of Fontastic First
& Class Reading Spine besks - Corefully Cakee .M:Y- i :r:mm Amay: A Treasury of Rhymes ard Poems far— W Poems
selected te ensure that they represent ous A Rhyme a doy Ery Bhyme Mursery Rhymes from childran g Cudddle
diverse commarity, 5o that eeery child Playtime Rhymes Around the World Around the Warld
recognises themselves in the boeks we of fer
Mew Starters ngﬁg‘-ﬂL Eg.l:f-ﬁgnguﬁon Our Reception Closs Created and Loved by Ged | Creoted ond Loved by God Created to Love Others Created to Love Others  |Created to Live in Community)
Meeting Social & ) } ] ]
i Starting School - EYFS Madule 1, Unit 1 EYFS Madule 1, Unit 3 EYFS Madule 2, Unit 1 EYFS Module 2, Unit 2 EVFS Module 3, Unit I
s Emotional Building o Class Community - | (Religious Understonding) & [Emotioral well-being) & [Religicus Understanding) & |  (Personal relotionshins) & | (Religious Understonding) &
=) . dew T’”‘ s Development | Managing Self | getting to know one another, | Unit 2 (M, my body, my Unit 4 [Life Cpclas), Unit 2 (Per=anal Unit 3 (Keeping Safe) Unit 2 [Living in the Wider
= mmer Trarsimion |, Mindfulness class ruless routines & how fo health) Rzlaticnships) Worid).
] Events E & Yaga Building lock ofter themselwes
g o Vieits & -E Relationships Eetting ready for Yeor |
F5E I5its a
'g “w ings E Piwsim| Gross Motor Introdusction fo PE: Unit | Fundamentals: Unit 2 Eymrastics: Unit [ Sames: Unit 1 Ball Skills: Unit 1 Athletics Skills
: B Dauslnpm‘-'ﬂ"r Skills Fundamentals: Unit [ Intraduction o PE: Unit 2 Damce: Unit [ Eymrastics: Unit 2 Athletics Ball Skillls: Lhnit 2
]
< =5 P_E specialist CP Motor Skills CP Motor Skills CP Motor Skills OF Motor Skills P Motor Skills CP Motor Skills
Ages & Stoges -
Guestionnai 1session.
ornaires Fine Motor Super Skills - Dough Disco, threading, tfweezing, manipulation usirg small tocls etc
Skills Hordwriting [Teodorescu) - correct pencil grip & letter/number formation
- - - -.'ﬂ&‘.“’r‘-,‘m - li-, - -‘ﬁ—-..e» "_"e 3
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Communication | The development of children's communicotion ond languege skills, underping their EYFS Grommar Progression, s the children 'Learn o Listen - Listen o Learn’ and ‘Leam to Tolk - Telk to Learm’. Grammar
Termby Learning A skills alse interweave through their Reading and Writing develcpment
Journey Reviews & Lunqunqa Li51grjrg_ MELT Assesement MELT progromeme Listening & respanding to others Sharing news & taking turns fo speak wsing full sentences and
Star Moments Attention & Sharing Mews and faking turns, Responding to 2-part instructians, correct tense,
Understanding Maintaining attention. Following simple ingtructions Retelling stories - using commectives to connect idens: Listern and osk relevant questiors
Expressing themsehees cleorly & showing an aworeness of ? Asking guestions? Retell stories with an increasing range of wocabulory
Speaking listaners
Literacy Reading - 5 key Concepts of print (print has meaning, different purpases, read from left to right, different parts of o book & page sequencing). Listening to & discussing stories -
Camprehension Story Maops: Story settings, eyepts and characters - demonstrating an urderstanding when falking to others about what they have read & developing wocabulary.
:;::::: Sounds~Write: Initial Code Units 1-7 - VCard OVE words, | Scunds~Wirite: Initial Code Units 8-11 (U8 - V0D & OO0 Zounds~Write: Consolidation of Initial Code 8-11
e~ Write waords, U9 - COWE words, U0 - COOWE, COVWEC & CVCCE Imtroduction of Extended code - 2 or 3 sounds - Bridging
words, UL - CEVE, EVCE, COWE & SECVES wards - some words Lessons for YW1 (A5 ccs e ks, ccks Sghl v g s, < tch s Sw/f
g are written with 2 dif ferent letters) < w2 ksl
'_E [High Freguency [non-decodable) - Unit 2-5 Tricky Words [High Freguency (non-decodable) - Unit 2-9 Tricky Words [High Frequency (non-decodable) - Unit 2-11 Tricky Words)
(7] is, a, the, I, for, of a=a ig, o, the, I, for, of, are, was, all, come, some, o s, a, the, I, for, of, are, was, all, come, same, to, there their|
E Class Duju these, (after {R is tought]), what, where, wha (ofter yhiis
'.E toughtl
= | ‘Growing Together Writing T'm Writing.” - Moke marks and ascribe meaning ] Captions/sentences- Using finger spoces and ] Spell words by identifying sounds in them and
& in_" Workshops . Directionality - Left to right, fop fo bottom, making plousitle spellings representing the sounds with a letter or letters
- . Lofels, lists, coptions - use 17 sound and begin to * Lists [tullet paints) & Simple numbered » Add their own labels fo objects
g make plausiole spellings irstructions . Lists (list down, bullet paint ).
= . Begin to use finger spaces. . Rezounting "My News', . My Mews - expand semfences with ‘and’
g . Write first name . Simple sentences to retell a story, using . Fact Cords
(= predictable phroges . Marratiee - 3 Sentences to retell a story,
] Begin to write full rame ] Write full nome,
‘Lat’s Write” - Writing Skills - Use o comfortable grip & show control ard co-ordination when forming letters,
Poetry - Developing a love of Portry - Mursery rhymes, Mumber rhymes, poems on a theme- inmovating rhymes & performing poetry,
E Maothematics | Mumber Mathematical Fluency & Mathematical Fluency & Maothematical Fluercy &
D | Number of the Mumerical White Rose Phases 1, 2 & 3 White Rose Phases 4, 5 & 6 White Rose Phases 4, 5 4 &,
< Week Patterns . . .
o Plumerical Pattern/Mumber: to 5 Plumerical Patterns/Mumber: O, & to 10, Mumerical Pattern/Mumber: to 20
&= . . Ky skills - subitising, counting, compasition, sorting L] Develop key Skills . Conselidate key skills
8 Mastering & matching, comparing & ordering . Counting to 10 and back again . Automatizally recoll number bonds te 5
yn-,' Mumber . Counting to 5 and back again L] Subitising & number bonds to 5, . Adding mare & Taking Away- First, Then MNow,
. Explore number bonds ta 5 L] Comparing numbers to 5 & composition . Daoubling, Sharing & Grouping
Ll I mareSless - Fairs. Ll Even & Odd
- Combining Z groups . Build numbers and count patterns beyond 10
I - Bonds to 10
Shape, Space . Sort, Motch & discuss - combining shapes . 3D Shope - naming, sorting & grouping . Shaope - matching, combining, and separating to
& Measure . 20 Shope- Mome, szlect, rotote & manipulate . Fattern - more comples patterns create shape arrangements
. Fattern (Continue, cogy and create AB pattern), . Length - Lise tools to measure, . Fattern - Create ABEC pattern
E Using the . Fegition - to find/hide objects, . Capacity = Half full, nearty full fempty. . PFegition - To degoribe where object are & crente
< [ Comtiruous Provision vazsbulury of . Order 2-3 items by length, moss, capacity . Mass- Baloncing weights idertizal constructiors/arrongemants
g Enhancements . Time - Sequence events- Might and Day. . Time - Sequence events, vesterday, today, . Time - Meosure ond compore short periods of
= | (Indoor & Outdoors) tomorrow, doys of the week & [ minute fimer time
£ Plon-Do-Review Understanding Myself & Welcome Welcome & Birthday | Celebrating & Gathering | Gathering & Grawing Good Mews & Friends Friends & Our World
E +he World Come & See Wiy am I pracieus? Wihy is 0 welcome impartant? Wiy de we celebrate Whiy do people gafbee What is good news? Is it goed to keve friends?
L Ceality Wy 5 g melcamd impastant? Wiy de we celebrate birthdays? Tugatben? Is it good te have friends? What mokes sur world 5o
o TInteractions birtidays? Wiy dln pen:le}punr_ How and why do things grow? wandarfu?
= Starting Schoal e
.g Support and ‘Summer’ i ] _ ] ]
2 | scaffold children's Scrapback RSE: God loves each of us in our uniqueness. To know that there is ro one more specicl than me. To krow that Sod made me and loves me as T am.
o learning Post & Present Marvellos Me Cur Schaol Cur_Amazing World
— ‘When we were Bobies Feople Who Help Us Feople Who Help Us
ngain aws
s My Life Story, My Fomily History & Celebrotions - from experiences and stories,
- - - - £ e > - > Ed - 2 - - > - - > > - - - -» - - - - - > ~y > - > - : - - - - 2 P V‘ > -
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Celebrare Peaple. Culture My Class Our Schocl Our_Amazing World
birthdays & femily &
events . Seasonal Chal
Communities
[Histary &
Gengraphy)
Cur Bedies & Being Healthy Light & Dark Maoterials Srowing Forces Al around us
The Matural Space Let's Build Plants & Animals Floating & Sinking Living Things and Their
World The Wird Hubitats
Seasonal Charge, Light (Roinbows & Shadows), Scund & Srewirg in our class gorden tought throoghout the year,
Techrology | E-Safety Focus & Technology in our Class - 1= week of Frogrameming - Multimedia - Maultimedia - Multimedia -
each half term. Data Collection - Wenderful Me Laterpillar Journeys Qur Computer I con drow My Maome
EKPI'E«SEi':'E- EYFS Ongoing - Explorer’s Beoks! Collecting Colowr - Collecting, Arranging, Drawing - Shells: Observotional and Imaginative Drawing - Top Tips For Cordboard Creations - Mark-
Arts & Making and Sound - Marbled Male Funch Sketchbook - Talking Paints: Dancirg To Art - Mark-Making and Sound
De,siq.r. Creating with - Colloge Streets - aloxy Painting - Frop Moking for Toys T Shirt Faintings
Material - Autumn Floor Testiles - Imaginory Londsoopes ‘World ina Motchbax
arerials - Fruit & Veq Heads - Drowing on Febales Tronsfarming Oojects
- Still Life Compositions [Cazorme) Fuinting the Sgvannah
Areas of Focus: 1 Exploring the notural Woerld 2 Understanding Identity & Esploring Relatiorships 3. Exploring the Power of Creativity
T Areas of Exploration: 1 What con I see? 2, How can we explore colour? 3. How can we build worlds? 4, Mow can we build explore materials & marks? 5, How con we explore 30
materials? 6 Mow con we use our bedies to make art? 7. How canwe use our imaagination?
Continuous Provision & Enhanced Provision: Scoffolded learning Flanning, designing, making ond developing DT skills and knowledge
Seasonal Projects
Junk Medelling: Outcome: Pupils will bz encowraged to "tinker using a combination of moterials and joining technigues (temporary and permanent)
bT Key Areas for Knowledge ond Skills Developmert: Structures
Owtcome: To design and make o sandwich Ourcome* To design and sew a bookmark. Ourcome* To design and make a house or boat.
Key Areas for Enowledge and Sxills Development: Food | Key Areas for Knowledge and Skills Development Key Areas for Knowledge and Skills Development
Technalagy (Preparing vegetonles) Textiles Structures
Music in EYFS interweaves through all areas of learning ard development
It tokes place daily in beth the indoor and cutdoor envircrment. We sing every day ond learn o ronge of songs linked to cur topics/themaes,
Eeing Throughout the year we build upon the 4 aspects of musicel learming and development:
Imagimative & Hearing and Listaning, Singirg ard Vacalising, Movirg and Dancirg, Exploring and Playing
Expressive
Fole ploy, smoll world, storytelling, pusic ond donce (Cosmic kids - Yogao) linked to stories - expressing feelings and respanses
Singing and learning new songs, increasingly matching the pitch & following the melady
Tripsf"u'isi‘tnrs & Visitors: Visitors: Visitors: Visitors: Visitors: Visitors:
Enrichments * Family members *Parish Frizst to re-eracta  [*Pecple who weork inour " A Gardener *Peaple whe help us in the *People whe hewe travelled
" A new mum and baby Baptism Parish " A Vet/People who look after |School community. around the werld,
.I.J' . .'w ‘ *Pecple who help us around  |*From people wha celebrate  |*Pecple who help us - Doctor, fenimals *¥1 Teacher and TA's *¥1 Teacher and TA's
I \.l‘“‘ “‘ lechial different festivals Murse, Folice Offizer, Fire *Schoel Librarian
THIBN TR T *Christmog celebrations Fighter etc ITrip: Cur Form Trip: Arourd our locol aren -
g ITrip: Around School *School Librarian Trip: Muffin Man Bakery Fost o posteard
En HCE ment To church or Mass in School. |Trig: Shevingten Library Springtime walks
*Local park to koy poppies for |Trip: Church visit,
Autumn walk remembronce, *Chester Zoo
*Phatas from hame Wirter Walks
* Ongoing visits People who help
us in our school.
.’ g -_" ’“‘0 ’7‘."'“ -7"» - "ﬂ -‘-‘( -"— - -"ﬁ ‘.‘"' -r" - 7-’ -ncﬂ g "ﬂ -_“"q -rr"" .““_" HQ-‘ -
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Spgciul qu-gi Celebrations, Welcome Moss Festivals of Light Chinese New Year ‘World Bock Day Ramadon Fother's Day
Festivals Banfire Might Celebrotions Werld Wildlife Day Eid-Al-Fitr
Horvest Rememironce Doy ‘World Water Day Healthy Enting Week
Diwali -Hinduism Weszk REFE Big Forden Bird Watch My Procession
World Animal Doy Judoigm Wazk 5t Patrick's Day ¥1 Moving up Daps-
Muotional Paetry Day Hannukah Mational Storytelling Week 5t David's Day ‘Walk to school waak Tromsition Wisits
5t George's Day
Anti-Bullying Wezk Safer intermet doy - February Hali World Ocean Day Sports Doy
Road Safety Week'
5% Andrew's Doy Mother's Doy Irternational Mud Doy Teddy Bears Picnic
Chrizstmas Tima - Mativity Shrowe Tuesday
Lighting the Christmas Tree Lant - Eood Shepherd
Adwvent Reflections & Caral Lerten Reflection & Day of
Concert Reflection
Faster Wow Week
Possible learning experiences  [*Explore themsehes and  [* Light and dark - days *The Seascn of Winter.  [*How does your garden *Retell Traditional Tales  [*Explore Family Heliday
family members. becoming shorter. *Explore melting and lgraw- plant and look after  [* Paint still life scenes photos.
[FExploring school- people  [*Explore Festivals of light -|freezing. [Fruit & veg. *Create props for the 3 *Holidays from the
who help us. decorations & cards - new  [*Winter pictures usirg *Transition - changes gver (Bears ard fairy tale past.
*Irwestigate abjects ‘technigues and resources. | ratumal materials. [their life fime. characters.
from the home and how  [* Firewark pairtings & *Cxploration of movement  [*Flower pictures- *Dezign story maps. *Explore countries
fhe-,f hawve :hnrggd& (dance. - mini-Winter abrse,r'uing and 'pq:lirding. *Build and dEEiQH their foods etc
time. *Diwali - explore how the [ Ohympics, bridges/homes.
[*Mry portrait. festival is celebrated. *Bird feeders to foke [* Create role play props for |*Floating and sinking. *Create models of
[*Famiily pictures. *Diva lamps - clay. home. [Tack and the beanstalk transportation using
[*Building homes from o * Diwali dance ard music [*Jack ard the beanstalk  [*Explore small and large soale.
range of resources. making. *Chinese Mew Year performances - a new breakfasts/teq times *Explore the
[*The season of Autumn - [*Bear hunt music - creation |celebrations. lending. from around the warld. occupations of bus and
lseasore Leaf portraits. of homemade instruments. |*Dragon dancing. troin drivers
[Learn new nursery rhymes [*Judaism - Hannukah. * Troditional Chinese [*Perform bug sorgs and *Create and paint
land add actisns. Teatime - “¥um Cha' |dances flowers for the May *Pack bags to goon
*Explore sccupation - postal Procession. journeys.
[*Fioke Floy - Home corner - |worker through the Jolly  |[*Rode Play - Home carner - [* Design and create a crown *Dezign and create
It and Ay Fomily - A rew  |Fostman, Lookirg after the family -  jan Easter egg, a shield. *Role play - Treditional maps.
haby (making e, care of a [*Christmos around the Fixing it. [*Explore materials - Tales houses/hames
habw, toking care of o waord. waterproaf, strong. Srowirg - A Mew Fuppy.  [*Role play - Journeys -
harme). *Past family Christmas Haliday Time/Maving House,
times. * Rale Play - Home correr -
Looking after the family -
*Role Play - Home carner - Haalthy Living.
Celebrations- Birthdays &
Festivals (preparing
For and having 2
celebration].

Please refer to our Curriculum maps & our Whole Scheel Subject Progression of knowledge & skills, for a more detailed breakdown of learning cbjectives for each orea of the curriculum.
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Communication & Language Curriculum Plan

e«

LA ]

"o«

L3 W]

Educational Programme: The development of children's spoken language underpins all seven areas of learning and development. Children's back-and-forth interactions from
an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day
in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners
will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play,
where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using

a rich range of vocabulary and language structures.

Autumn

Spring

Summer
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* . Understand a question or instruction that has two parts.

+  Understand ‘why' questions - Why do you think he/she
feels..?

*  Understand how to listen carefully and why listening is
important.

« Learn new vocabulary linked to daily routine / theme.

+ | Begin to engage in story time - Join in repeated
refrains/rhyme.

«  Listen to and begin to talk about stories to build familiarity
and understanding - Discuss characters, events, setting ...

+ Listen carefully to rhymes and songs and begin to pay
attention to how they sound. - Learn rhymes, songs & poems
- Anticipate words, begin to adapt phrases (with support).

+  Extend their vocabulary & use new vocabulary throughout
the day.

*  Begin to ask questions to find out more and to check they
understand what has been said to them - Model &
encourage questions.

+  Begin to articulate their ideas and thoughts in well-formed
sentence - Express o Ideas fo friends o Book talk.

«  Begin to connect one idea or action o another using a range
of connectives.. and, because, although, but'..

*  Begin to describe events (Reading - simple stories &
narratives) in some detail using recently introduced
vocabulary and the correct tenses.

*  Use pronouns correctly.

+  Develop social phrases - Routines... greetings... Friendship..

*  Begin to retell a simple story, once they have developed a
deep familiarity with the text; some as exact repetition
and some in their own words - Focused & linked texts -
within small world / role play

Hold conversation when engaged in back-and-
forth exchanges with their teacher and peers.
Listen carefully to and learn rhymes, poems and
songs.

Listen to and talk about stories to build
familiarity and understanding.

Begin to listen to and talk about non-fiction
books, developing a familiarity with new
knowledge and vocabulary.

Begin to understand humour e.g. nonsense
rhymes / jokes.

‘Learning to Talk - Ta

Jral Rehearsal of Grammar

Begin to use and understand new vocabulary in
different contexts -(Reading - From stories,
texts etc).

Ask questions to find out more and to check
they understand what has been said to them.
Articulate their ideas & thoughts in well-formed
sentence.

Connect one idea or action to another using a
range of connectives to show a sequence of
events -( e.g first, next).

Describe events in some detail- using the
correct tenses.

Use talk to help work out problems, organise
thinking & activities explain how things
work/why things happen.

Develop and use social phrases with confidence.
Retell a simple story, once they have developed a
deep familiarity with the text; some as exact
repetition and some in their own words.

Listen attentively and respond to what they hear with relevant questions,
comments and actions when being read to and during whole class discussions and
small group interactions.

Make comments about what they have heard and ask questions to clarify their
understanding.

Hold conversation when engaged in back-and-forth exchanges with their teacher
and peers.

Listen carefully to and learn rhymes, poems and songs.

Listen to and talk about stories to build familiarity and understanding.

Begin to listen to and talk about non-fiction books, developing a familiarity with
new knowledge and vocabulary.

Understand humour e.g. nonsense rhymes / jokes.

Ik - Talking to Le

rsal of Gramn
Participate in small group, class and one-to-one discussions, offering their own
ideas, using recently introduced vocabulary;
Offer explanations for why things might happen, making use of recently
introduced vocabulary from stories, non-fiction, rhymes and poems when
appropriate;
Express their ideas and feelings about their experiences using full sentences,
including use of past, present and future tenses and making use of conjunctions,
with modelling and support from their teacher.
Begin to use and understand new vocabulary in different contexts -(Reading -
From stories, texts etc).
Ask questions to find out more and to check they understand what has been said
to them.
Articulate their ideas & thoughts in well-formed sentence.
Connect one idea or action to another using a range of connectives to show a
sequence of events -( e.g first, next).
Describe events in some detail- using the correct tenses.
Use talk to help work out problems, organise thinking & activities explain how
things work/why things happen.
Develop and use social phrases with confidence.
Retell a simple story, once they have developed a deep familiarity with the text;
some as exact repetition and some in their own words

ling
C

o8 «
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Early Learning Goals

+ Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group

interactions. + Make comments about what they have heard and ask questions to clarify their understanding. + Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.
+ Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary. « Offer explanations for why things might happen, making use of recently
introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate.
Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.
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? Personal, Social & Emotional Development Curriculum Plan
oe,
Educational Programme: Children's personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their
] cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with
adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self,
»| set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and
*%{ guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other
children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can
“A.'_ achieve at school and in later life.
. Autumn Spring Summer
L3
ve] * Talkwithothers to solve conflicts. Help to find solutions to conflicts » Express feelings and *  Show an understanding of their own feelings and those
and rivalries ... - How to compromise and negotiate to solve problems consider the feelings of of others, and begin to regulate their behaviour
»| * Beginto express feelings and consider the feelings of others - others. accordingly.
*od Identify and name emotions ... emotion, sad/happy...confident, + Set own goals and show » Set and work towards simple goals, being able to wait
frightened, angry etc. resilience and perseverance for what they want and control their immediate
g - Link book character's emotion to own experiences ... mood/feeling in the face of challenge. impulses when appropriate.
* Begin to set own goals and show resilience and perseverance in the + Identify and moderate own + Give focused attention to what the teacher says,
N face of challenge - Set a shared goal with a friend. feelings socially and responding appropriately even when engaged in
##d < Begin to identify and moderate own feelings socially and emotionally - emotionally. activity, and show an ability to follow instructions
Focus on o keeping calm o being patient o waiting o tidying up. *  Think about the perspectives involving several ideas or actions.
g of others.
»| * Manage own self-care needs ..Independent use of o zips o buttons o + Be confident to try new activities and show
veyd coats o shoes. * Manage own self-care needs. independence, resilience and perseverance in the face
+ Develop confidence to try new activities and show independence - *  Know and talk about the of challenge.
g Access all types of enhancements (indoors & outdoors). different factors that + Explain the reasons for rules, know right from wrong
*  Know and begin to talk about the different factors that support their support their overall health and fry to behave accordingly.
2 overall health and wellbeing: and wellbeing: - sensible *  Manage their own basic hygiene and personal needs,
ve d - Toothbrushing - importance and how ... clean, decay. amounts of 'screen time' including dressing, going to the toilet and
- Talk about importance of exercise/healthy eating having a good sleep routine - understanding the importance of healthy food choices.
wyev| /unhealthy, heartbeat, fit. being a safe pedestrian#.
N *  Work and play cooperatively and take turns with
*#4 -+ Begin to see self as a valuable individual - Describe self, positively ... + See self as a valuable others.
proud, special, love- Use books ‘Happy in Our Skin' & ‘My Hair"). individual. + Form positive attachments to adults and friendships
+«] * Begin to build constructive and respectful relationships: +  Build constructive and with peers.
- Use social language to develop friendships see CL. respectful relationships. +  Show sensitivity to their own and to others' needs.
a + Continue to see self as a valuable individual.
Early Learning Goals
yev + Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly. «+ Set and work towards simple goals,
| being able to wait for what they want and control their immediate impulses when appropriate. - Give focused attention to what the teacher says, responding appropriately
.| evenwhen engaged in activity, and show an ability to follow instructions involving several ideas or actions.
>0 4 + Be confident o try new activities and show independence, resilience and perseverance in the face of challenge. « Explain the reasons for rules, know right
from wrong and try to behave accordingly. + Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of
__*| healthy food choices.
b + Work and play cooperatively and take turns with others. + Form positive attachments to adults and friendships with peers. + Show sensitivity to
o| their own and to others' needs.
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: Physical Development Curriculum Plan
(XS
Educational Programme: Physical activity is vital in children's all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor
.| experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child's strength, co-ordination and positional
| awareness through tfummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors,
o | adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for
»#4| developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination which is later linked to early literacy.
Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practise of using small tools, with feedback and support
say| from adults, allow children to develop proficiency, control and confidence.
N Autumn Spring Summer
(XY
Gross Motor Skills Gross Motor Skills Gross Motor Skills
"." + Revise and refine the fundamental movement skills they have already + Continue to refine the fundamental movement skills *  Negotiate space and
acquired: - rolling - crawling - walking - jumping - running - hopping - they have already acquired: - rolling - crawling - obstacles safely, with
> skipping - climbing - Engage in and develop confidence in actions. walking - jumping - running - hopping - skipping - consideration for
#%54 + Begin to develop overall body-strength, balance, co-ordination and agility: climbing. themselves and others.
- Use above actions, within obstacle courses ... balance, obstacle, spatial, +  Begin fo progress towards a more fluent style of + Demonstrate strength,
"‘" prepositions. moving, with developing control and grace. balance and coordination
« Set own physical challenge ... challenge, goal. « Develop overall body-strength, balance, co- when playing.
»| * Beginto use their core muscle strength to achieve a good posture when ordination and agility. *  Move energetically, such as
se sitting at a table or sitting on the floor ... straight, upright, flat. + Use their core muscle strength o achieve a good running, jumping, dancing,
+  Begin fo combine different movements with ease and fluency: posture when sitting at a table or sitting on the hopping, skipping and
".'. - Change movements / directions quickly. floor. climbing.
+ Begin fo confidently and safely use a range of large and small apparatus + Combine different movements with ease and fluency.
N indoors and outside, alone and in a group - Understand rules and reasons. | + Confidently and safely use a range of large and small “ine 'Motor Skills
#%54 + Further develop and refine a range of ball skills including: throwing, apparatus indoors and outside, alone and in a group. * Hold a pencil effectively in
catching, kicking - Use different sizes / types of balls - in pairs. *  Further develop and refine a range of ball skills preparation for fluent
"A" *  Further develop the skills they need to manage the school day including: passing, batting and aiming. writing - using the tripod
successfully: o lining up and queuing = mealtimes o personal hygiene. grip in almost all cases.
» »  Use a range of small tools,
» «  Develop small motor skills so that they can use a including scissors, paint
+ Use a comfortable grip with good control when holding pens and pencils: range of tools competently, safely and confidently. brushes and cutlery.
,,.'_ - Consolidate tripod grip. Suggested tools: pencils for drawing and writing, *  Begin to show accuracy and
+ Continue to develop small motor skills so that they can use a range of paintbrushes, scissors, knives, forks and spoons care when drawing.
N tools competently, safely and confidently. Suggested tools: pencils for + Begin o develop the foundations of handwriting
b | drawing and writing, paintbrushes, scissors, knives, forks and spoons: style which is fast, accurate and efficient,
- Ensure regular engagement and develop confidence in use of tools... consolidating:
",'. grip, steady, snip, twist, curve, straight. - Effective pencil grip
- Correct letter formation (see Writing).
5';.4
L]
o Early Learning Goals
& * Negotiate space and obstacles safely, with consideration for themselves and others. + Demonstrate strength, balance and coordination when playing.
»#4| Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.
Fine Motor Skills - *Hold a pencil effectively in preparation for fluent writing - using the tripod grip in almost all cases. + Use a range of small tools, including scissors,
- paintbrushes and cutlery. +Begin to show accuracy and care when drawing.
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: Literacy Curriculum Plan
s |
Educational Programme: It is crucial fo develop a life-long love of reading. Reading consists of two dimensions: language comprehension (necessary for both reading and writing) starts from birth. It only
% | develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later,
#% 4| involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and
composition (articulating ideas and structuring them in speech, before writing).
L
& o Autumn Spring Summer
,,"'- The development of children's communication and language skills, underpins their EYFS Grammar Progression, as the children ‘Learn to Listen - Listen to Learn’ and 'Learn to Talk - Talk to Learn'.
Grammar skills also interweave through their Reading and Writing development.
L ]
"y«
+  Begin to retell simple stories and narratives using +  Begin fo use and understand some recently introduced vocabulary +  Demonstrate an understanding of what has been read to
. their own words and some recently introduced during discussions about stories, non-fiction, rhymes and poems and them by retelling stories and narratives using their own
seq vocabulary: during role play..fiction, non-fiction, set words and recently introduced vocabulary ..sequence.
- Recall key events. - Retell story in small world / role play (in correct * To begin fo be aware of how stories are structured.
N - Talk about main characters... character, beginning, sequence) ..beginning, middle, end, setting. , A"*'C'Pa;e'Whe'ﬂe apprpp;lrmfeékey events in stories and
» S middle, end. - Take on role of character using some story language. K f)‘-lsgegz:L uzz;::g:z rl:‘:alge:ﬂe;ir‘\‘froduced vocabulary
*  Begin to rg—r‘ead I:.>ooks to build up Thelr confldenfze in - Talk about likes and dlgllkes of fexts, rhymes and poems. during discussions about stories, non-fiction, rhymes and
» word reading, their fluency and their understanding - Choose a book and begin to explain why ...because. poems and during role play:
o and enjoyment. ' . ' +  Begin to an’ricipq*re' - where appropriate - some key events in stories - Begin to notice some relationships between one
»  Understand the five key concepts about print, with a ..predict / prediction text and another.
vy v focus on - Left to right, 1-1 correspondence ... word, »  Re-read books to build up their confidence in word reading, their - Begin to comment on perceived links with own life
R letter, first / last. fluency and their understanding and enjoyment - To know when experience or other experiences, e.g. films, books.
+  To develop 1-1 correspondence when reading- sentences don't make sense. - Begin to answer ‘how' and ‘why' questions? Linking
"‘" tracking. »  To know where the beginning and end of a sentence is. to how they might be feeling.
+  To be aware of when to continue to read onto a line - + To begin fo follow a story with or without words.
'« ‘return sweep'. »  Continue to develop P1 phonological awareness, focusing on
sl Oral blending and segmenting. *  Say the sound for each letter of the alphabet and for at
+  Continue to develop Phase 1 phonological awareness - | +  Begin to read words consistent with their phonic knowledge, reading . ::“5; 10 dd'g'"aphs_ N 5?‘3”_';";\ If"}‘\'*f“' Ch°d?- krowledas b
. focusing on sounds around them & creating sounds, some common exception words. s:l?nd‘f,t;;niﬁcnzms ent wi eir phonic knowledge by
seyq rhythm qnd rhyme, allr&eraﬂon and oral blending and o ) - Read aloud simple sentences and books that are
segmenting, voice sounds. i Sounds~Werite: Initial Code Units 8-11 (U8 - VCC & CVCC words, U9 - consistent with their phonics knowledge, including some
»[ - Tobegin to read simple phrases/sentences - Applying CCVC words, U10 - CCCVC, CCVVCC & CVCCC words, U1l - CCVC, CVCC, common exception words.
"o their Initial Code - 'Let's say the sounds as we read'. CCVC & CCCVCC words - some words are written with 2 different letters).
Sounds~Write: Consolidation of Initial Code Units 8-11
»| Sounds~Worite: Initial Code Units 1-7 - VC and CVC +  Segment to spell Unit 7 (Some spellings are represented by one Introduction of Extended code - 2 or 3 sounds - Bridging
" . . .
words sound- ff, Il, ss, zz). Lessons for Y1 (/k/: <c>,< k> <ck>/ch/: <ch>, <tch>/w/:
+  Segment phonemes orally to say Initial Code words. +  Begin fo segment to spell a combination of adjacent consonants at the <w>, <wh>).
" ®| - Use some clearly identifiable letters to communicate beginning, within and at the end of words, including Initial Code . . .
2o meaning, representing some sounds correctly and in graphemes. g°"5°"d°*e 569“‘6"*'"9 Iflobslpe” UQ'T 7-1 W°5d§~ g
& sequence. «  Segment to spell Unit 8 VCC & CVCC words. : Bzgmims:’ fr{’: *?’;:SZ”“ o :/OIT gie.g. 92‘;” S’h’I;ﬁ’?ﬂn.
+  Uses appropriate letters for initial sounds in words. +  Segment to spell U9- CCVC words. gin 1o segmen pett polysylabic words w a
» L Code graphemes, and adjacent consonants e.g.
+  Segment sounds in simple words. +  Segment to spell U10 - CCCVC, CCVVCC & CVCCC words. toothbrush, sandpit
o *  Segment to spell VC and CVC words (Unit 1-7 - sounds +  Segment to spell U1l - CCVC, CVCC, CCVC & CCCVCC words ( some - Use phonic 'knowledge to attempt writing unknown words
® ey that can be represented by spellings with one letter). words are written with 2 different letters). e.g. labels, signs.
*  Use phonic knowledge to attempt writing unknown +  Begin to segment to spell two syllable words using Initial Code GPCs + Begin to write phonetically decodable words within
" words e.g. labels, signs. e.g. grandad, dragon. sentences using Unit 1-11 words.
s« 4| + Write phonetically decodable words within sentences »  Use phonic knowledge to attempt writing unknown words e.g. labels, *  Make phonetically plausible attempts when writing.
using Initial Code Unit 1-5 words. signs. *  Read & write senfences including Initial Code (non-
»| - Begin to make phonetically plausible attempts when +  Write phonetically decodable words within sentences using Initial decodﬂble)“High Frequency wol:dS: ishu: Theh, I ftzr‘,fof,
L writing. Code Unit 1-9 words. are, was, all, come, some, to, there, 1! eir, fhese, (after
* Read & write sentences including Initial Code Unit 2- *  Make phonetically plausible attempts when writing. th' is taught), what, where & who (after ‘wh' is taught).
» 5 (hon- decodable) High Frequency words: is, a, the, » Read & write sentences including Initial Code Unit 2-9 (non-
b | I, for, of & are. decodable) High Frequency words: is, a, the, |, for, of, are, was, all, come,
some & to.
h
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Literacy Curriculum Plan

Educational Programme: It is crucial fo develop a life-long love of reading. Reading consists of two dimensions: language comprehension (necessary for both reading and writing) starts from birth. It only
develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later,
involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and
composition (articulating ideas and structuring them in speech, before writing).

Autumn

Spring

Summer

‘Let's Write' - Writi
Poetry - Developing a love of Poetry - Nursery rhymes, Number rhymes, poems on a theme- innovati

ng Skills - Use a comfortable grip & show control and co-ordination when forming letters.

ng rhymes & performing poetry.

*  Write hame correctly - Use correct letter formation.

*  Use some of their print and letter knowledge in their early
writing - understand the directionality of print (left to
right, top to bottom).

+  Begin to form lower-case letters correctly.

+  Begin to spell words by identifying the sounds and then
writing the sound with letter/s, using known GPCs ... spell -
initial sounds = VC o CVC words.

+  Begin to spell some common exception words.

+  Begin to write lists & captions - use 15" sound and begin fo
make plausible spellings.

»  Begin to use finger spaces.

*  Oral rehearsal - Begin to 'Say the sentence, remember the
sentence, count out the words'.

*  Begin to re-read what they have written and begin to leave
finger spaces between words.

Begin to write full name.

Form most lower-case and capital letter correctly

Spell words by identifying the sounds and then writing the
sound with letter/s, using taught GPCs - CVC words
Initial Code Units 8-11 (U8 - VCC & €VCC words, U9 -
CCVC words, U10 - CCCVC, CCVVCC & cVCCC words, U1l -
CCVC, cVCC, CCVC &' €cevece words - some words are
written with 2 different letters).

Spell some common exception words consistently.

Werite captions/sentences- Using finger spaces and making
plausible spellings.

Write lists (bullet points) & Simple numbered instructions.
Recount ‘My News'

Werite simple sentences fo retell a story, using predictable
phrases.

mar Progres
Werite captions/phrases and begin to write simple
sentences using known GPCs ..sentence, begin o use
capital letter, full stop - Include word spacing
Orally rehearse caption or sentence before writing.
Re-read what they have written to make sure it makes
sense.
Begin to write a variety of = fiction and non-fiction
sentences / captions.

Werite full name.

Werite recognisable letters (lower case and capital) most
of which are formed correctly

Spell words by identifying the sounds and then writing the
sound with letter/s, using taught GPCs - CVC words
Consolidation of Initial Code Units 8-11
Introduction of Extended code - 2 or 3 sounds -
Bridging Lessons for Y1 (/k/:<c>,<k>,<ck>/ch/:
<ch>, <tch>/w/i<w>, <wh>).

Spell most common exception words consistently.

Spell words by identifying sounds in them and representing
the sounds with a letter or letters.

Add their own labels to objects.

Write lists (list down, bullet point).

Write '‘My News' - expand sentences with ‘and'.

Werite fact Cards.

Werite short narrative - 3 Sentences to retell a story.

Werite simple phrases and sentences that can be read by
others.

Orally rehearse sentence before writing o word spacing o
full stop o capital letter

Begin to sequence 2-3 sentences within purposeful fiction/
nonfiction writing, such as: 2-3 part story , Instructions &
Fact card.

Early Learning Goals

+ Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary. « Anticipate (where appropriate) key

events in stories. * Use and understand recently introduced vocabulary during discussions about stories, nonfiction, rhymes and poems and during role play.
+ Say a sound for each letter in the alphabet and at least 10 digraphs. *+ Read words consistent with their phonic knowledge by sound-blending. + Read aloud simple sentences and books that are
consistent with their phonic knowledge, including some common exception words.
+ Write recognisable letters, most of which are correctly formed. « Spell words by identifying sounds in them and representing the sounds with a letter or letters. + Write simple phrases and sentences

that can be read by others.
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< Mathematics Curriculum Plan
s |
Educational Programme: Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able
% | to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied
"4 opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of
& knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial
se| reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for
patterns and relationships, spot connections, 'have a go', talk to adults and peers about what they notice and not be afraid to make mistakes.
L ]
. Autumn Spring Summer
T Numerical Pattern / Number - Numerical Pattern / Number Numerical Pattern / Number
o Mathematical Fluency Mathematical Fluency Mathematical Fluency
< Recite numbers to 10 - Forward & backwards: »  Recite numbers to 20 - Backward from 10 and then 15: * Have a deep understanding of number to 10,
s - Break counting chain (not always starting from - Break counting chain (not always starting from 1 forwards or 10 including the composition of each number
1). backwards). «  Subitise numbers to 10 and see familiar
N - Talk about position ... before, after. - Talk about position up to 5 and begin to talk about position up to patterns.
#%4l - Countobjects, actions and sounds - Up o 10 - 10. +  Count reliably & use numbers 1 to 20..
Count objects in an irregular arrangement. «  Count objects, actions and sounds - Up to 10 then 20 & Count » Automatically recall (without reference to
wo| * Subitise 1-5objects (quick recall without objects in an irregular arrangement. rhymes, counting or other aids) number bonds up
g counting). +  Begin to estimate number of objects up to 10 then check by to 5 (including subtraction facts) and some
.| * Matching children to images in workshop areas & counting. number bonds to 10, including double facts.
» o Fast recognition of dice patterns. + Subitise 5 objects (quick recall without counting). +  Verbally count beyond 20, recognising the
« Link the number symbol (numeral) with its » Link the number symbol (humeral) with its cardinal humber value to pattern of the counting system.
a cardinal number value to 5 then beyond. 10 then 20. +  Compare quantities up to 10 in different
*%4| - Compare quantities up to 5 ... more than, less + Compare quantities up to 10. contexts, recognising when one quantity is
than, fewer, who has one more / less. « - Understand ‘one more/less than' 1o 10 -Use sentence ... six is one greater than, less than or the same as the other
""‘ + Understand 'one more/less than' to 5: more than five. quantity.
- Use sentence with support ... 3 is one more than *  Begin to explore the composition of numbers to 10. *  Add & subtract 2 single digit numbers & count
& 2. *  Recall number bonds to 5: on or back to find the answer.
seu| * Explore the composition of numbers to 5 - - Find the total number of items (up to 10) in two groups. + Use vocabulary involved in adding & subtracting
Recognise total is still the same & Using variety - Find the fotal number of items (up to 10) in a group by take confidently.
a of resources ... more, less, makes, equals, away/subtraction, using a range of manipulatives ... left. +  Record some number sentences using calculation
od | altogether. * Begin to use the language of addition & subtraction - take away, symbols within practical activities.
+  Begin to explore number bonds to 5. leave, left, less, makes, altogether, sum, equals. + Explore and represent patterns within numbers

“"_ * Begin to share, double and half up to 10 objects & use the up to 10, including evens and odds, double facts

Shape, Space & Measure language. and how quantities can be distributed equally.
4| * Select, rotate and manipulate shapes in order to
Peyq develop spatial reasoning skills -Create shape Shape, Space & Measure Shape, Space & Measure
picture ..consolidate ...2D shape names. + Select, rotate and manipulate shapes in order o develop spatial +  Select, rotate and manipulate shapes in order to
» - Put shapes together to make new shape. reasoning skills . develop spatial reasoning skills.
"%9 - Continue, copy and create repeating patterns: »  Begin to compose and decompose shapes within practical activities. +  Compose and decompose shapes within practical
- Talk about pattern ... repeat, next, before, + Continue, copy and create repeating patterns. activities.

"l'_ after, in between + Compare length, height, weight and capacity - Order 2-3 items by +  Continue, copy and create more complex
= Begin to compare length, weight and capacity. capacity and height. repeating patterns.

o + Order 2-3 items by length / weight ... + Begin to order and sequence familiar events -become familiar with +  Compare length, height, weight and capacity

s heavier/est, lighter/est, longer/est, shorter/est. a clock face and hands & Measure short periods of time. *  Measure and compare short periods of time.

N Early Learning Goals

*#4 Number : Have a deep understanding of number to 10, including the composition of each humber. « Subitise (recognise quantities without counting) up to 5. - Automatically recall (without
reference to rhymes, counting or other aids) number bonds up to 5 (including subtraction facts) and some number bonds to 10, including double facts.

"." Numerical Patterns + Verbally count beyond 20, recognising the pattern of the counting system. + Compare quantities up to 10 in different contexts, recognising when one quantity is
greater than, less than or the same as the other quantity. « Explore and represent patterns within numbers up to 10, including evens and odds, double facts and how quantities can be
distributed equally.
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! Understanding the World Curriculum Plan
s |
Educational Programme: Understanding the world involves guiding children o make sense of their physical world and their community. The frequency and range of children's
w v personal experiences increases their knowledge and sense of the world around them - from visiting parks, libraries and museums to meeting important members of society
| such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our
| culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support
»#4| understanding across domains. Enriching and widening children's vocabulary will support later reading comprehension.
S Autumn Spring Summer
- .
4| Past and Present Past and Present Past and Present
s« * Beginto make sense of their own life-story and family's «  Comment on images of familiar + Talk about the lives of the people around them and their roles
history. situations in the past. in society.
»| « Beginto comment on images of familiar situations in the *  Know some similarities and differences between things in the
o2 past - When Mum and Dad were little .. past, history. People, Culture & Communities past and now, drawing on their experiences and what has been
& + Talk about members of their read in class.
sais| People, Culture & Communities immediate family and community. | ¢« Understand the past through settings, characters and events
+ Talk about members of their immediate family and * Name and describe people who encountered in books read in class and storytelling.
2 community: are familiar to them.
ot - Understand that there are many different types of * Understand that some places are | People, Culture & Communities
R families. special fo members of their » Describe their immediate environment using knowledge from
s« * Name and describe people who are familiar to them. community. observation, discussion, stories, non-fiction texts and maps.
+ People in their local / school community. + Recognise that people have »  Know some similarities and differences between different
»| « Beginto understand that some places are special to different beliefs and celebrate religious and cultural communities in this country, drawing on
o . members of their community - Talk about special places special times in different ways. their experiences and what has been read in class.
& they go to. + Recognise some similarities and + Explain some similarities and differences between life in this
sau| *+ Beginto recognise that people have different beliefs and differences between life in this country and life in other countries, drawing on knowledge
celebrate special times in different ways: country and other countries. from stories, nhon-fiction texts and - when appropriate - maps.
g v - Understand how different people celebrate & develop a
ol knowledge and awareness of other festivals ... Natural World Natural World
< + Explore the natural world around | < Explore the natural world around them, making observations
s#| Natural World them. and drawing pictures of animals and plants.
+ Explore the natural world around them: + Describe what they see, hear + Know some similarities and differences between the natural
v - Leaves o sort by shape/size & begin to identify local and feel whilst outside. world around them and contrasting environments, drawing on
i trees. * Understand the effect of their experiences and what has been read in class.
.| ¢+ Describe what they see, hear and feel whilst outside. changing seasons on the natural * Understand some important processes and changes in the
s#4| * Understand the effect of changing seasons on the natural world around them. natural world around them, including the seasons and changing
world around them - Observe / talk about seasons. states of matter.
» * Continue to develop interest in linked:
e - Develop interest in linked: texts across themes, fiction and non- texts across themes, fiction and non- * Continue to develop interest in linked: texts across themes, fiction and
fiction & sources of technological information. fiction & sources of technological non-fiction & sources of technological information.
" '\'. information.
R Early Learning Goals
s# | Past and Present + Talk about the lives of the people around them and their roles in society. + Know some similarities and differences between things in the past and now, drawing on their
experiences and what has been read in class. « Understand the past through settings, characters and events encountered in books read in class and storytelling.
»| People, Culture and Communities + Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. + Know some similarities and differences
#%.4| between different religious and cultural communities in this country, drawing on their experiences and what has been read in class. + Explain some similarities and differences between life in this
country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when appropriate) maps.
»| The Natural World - Explore the natural world around them, making observations and drawing pictures of animals and plants. « Know some similarities and differences between the natural world
#% 9 around them and contrasting environments, drawing on their experiences and what has been read in class. + Understand some important processes and changes in the natural world around them,
including the seasons and changing states of matter.
h
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Expressive Arts & Design Curriculum Plan

LA %]

"

Educational Programme: The development of children's artistic and cultural awareness supports their imagination and creativity. It is important that children have regular
opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and
participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of
their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.
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Draw with increasing complexity and detail, such as representing a
face with a circle and including details.

Show different emotions in drawings and paintings.

Continue to explore colour and colour mixing.

Safely use and explore a variety of materials and tools.

Explore new techniques.

Talk about new creations.

Begin fo return to and build upon previous learning.

Take part in simple pretend play - Family / play date role play ... role,

pretend, imagine.

Begin to develop complex stories using small world equipment.

Begin to develop storylines in their pretend play - including those

linked to focus text ... story language, character, beginning, middle,

end.

Begin to listen attentively, move to and talk about music, expressing

their feelings and responses -How does the music make me feel? ...

emotions vocabulary (see PSED).

Begin to watch and talk about dance and performance art:

- What type of dance/music is it? ... adjectives to describe music;
e.g. happy, sad, slow, fast, bouncy.

- Watch live music / dance performances linked to festivals
..perform, celebrate, audience, musician , dancer.

Sing in a group or on their own:

- Engage in circle and partner songs.

- Begin to make own verse for familiar song.

Begin to explore and engage in music making and dance:

- Invent and dance / play music to show different emotions ...
emotions vocabulary (see PSED).

Explore and use a variety of artistic
effects to express their ideas and
feelings.

Return to and build on their previous
learning, refining ideas and developing
their ability to represent them.
Create collaboratively sharing ideas,
resources and skills.

Listen attentively, move to and talk about
music, expressing their feelings and
responses.

Watch and talk about dance and
performance art, expressing their feelings
and responses.

Sing in a group or on their own,
increasingly matching the pitch and
following the melody.

Explore and engage in music making and
dance, performing solo or in groups.
Develop storylines in their pretend play.

Safely use and explore a variety of
materials, tools and techniques,
experimenting with colour, design,
texture, form and function.

Share their creations, explaining the
process they have used.

Make use of props and materials when role
playing characters in narratives and
stories.

Invent, adapt and recount narratives and
stories with peers and their teacher;

Sing a range of well-known nursery rhymes
and songs;

Perform songs, rhymes, poems and stories
with others, and - when appropriate - try
to move in time with music.

»

e«

LA ]

Early Learning Goals

+ Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. + Share their

creations, explaining the process they have used. - Make use of props and materials when role playing characters in narratives and stories.

* Invent, adapt and recount narratives and stories with peers and their teacher. « Sing a range of well-known nursery rhymes and songs.

Perform songs, rhymes, poems and stories with others, and (when appropriate) try to move in time with music.
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